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Are our students prepared for the workplace?
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96% of chief

academic officers
believe they are
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students for future
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11% of

employers think
that education
Institutions are
effectively
preparing
students for work

www.gallup.com 2014
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Think back to when you were 12 years old...

What did you want to be
when you left school?




A changing jobmarket
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Sustainability director

Data scientist
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Podcast producer

Social media manager
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Cloud architect
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App developer



A changing jobmarket
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65% of today’s 12-

year-olds will end up
in jobs that do not yet
exist
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12 — 14 the number of jobs

a millennial will have over the
course of their career

Source:UNESCO/World Bank 2015



What the papers say

NEWS Robots will take our jobs. We'd better

Home UK = World Business = Politics Tech = Science = Health Family & Educati

US & Canads plan now, beforeit's too late

Robot automation will ‘take 800 million | (] rry Elliott
jobs by 2030’ - report

& | Theopening of the Amazon Go store in Seattle brings us one
<th closer to the end of work as we know it

www.bbc.co.uk

www.theguardian.com
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Haven’t we been here before
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Haven’t we been here before?

Early 1900s

Factories and dockyards
employed someone — a
knocker-upper — to wake
workers so that they were not
late for work



Haven’t we been here before?

4l

1940s

Alarm clocks were
mass-produced and
affordable
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THE FUTURE OF SKILLS
EMPLOYMENT IN 2050

) 2:09/211

https://futureskills.pearson.com/

2

e


B&C_Pearson_Jobs2030.mp4
https://futureskills.pearson.com/

Future Skills

Judgment ang Dedsion Making
Huency of ideas

Active Learning’

Learning Srategies

Oniginaliity

Systems Evaluation

Deductive Reasoning

Complex Problem SoMing
Systems Analysis

10 Monitoring

11 Critical Thinking

12 Instructing

13 Education and Training

14 Management of Personnel Resources
15 Coordination

16 Inductive Reasoning’

17 Problem Sensitivity

18 Information Ordering

19 Active Listening

20 Administration and Management
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JUDGMEN

SKILL DEFIN

Consiaering
choosether

OCCUPATIO

» Administri
» Caring Le
» Sales And
» Elementat
» Skilled Tra

Juadgment and Dedsion Making
Huency of Ideas

Deduciive Reasoning
Complex Problem Sohing
Systems Analysis
10 Monitoring
11 Criical Thinking
12 Instructing
13 Education and Tralning
14 Management of Personnel Resources
15 Coorginathon
16 Inductive Reasoning
17 Problem Sensitivity
18 Information Ordering
19 ACtive LIstening
20 Adminisiration and Management

y
2
3
.l
5 Orginallity
[
.
8
g




LA\

1 Judgment and Dedsion Making
2 Huency of Ideas

3 ACtve Learning

Learning Sorategles

Originallity

S ¥ oms Evaluation

L ‘e Juctive Reasoning

8 Complex Problem SoMng

g Systems Analysks
1 Critical Thinking

12 Instructing
13 Education and Tralning

- & W

- 14 Management of Personnel Resources
15 Coordination
16 Inductive Reasoning
17 Problem Sensitivity
18 Information Ordering
19 Aciive Listening
20 Adminisiration and Management
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23rd Annual Global CEO Survey e ' .
Navigating the

rising tide of uncertainty

"... the supply of people possessing STEM (science, technology,
engineering, math) skills and the uniquely human skills (e.g.
creativity, empathy, collaboration) increasingly prized in today’s job

market cannot keep up with demand. PWC’s 23rd Annual Global CEO Survey

Published in 2020



What does it mean to be employable?

CORE ACADEMIC
COMPETENCIES

AT | 4

» Literacy
 Numeracy
 Digital fluency

« Skills related

to a specific
job
Hard skills

} SR>ONAL & SOCIAL
CAPABILITIES

.....................................

Soft Skills/215t
Century Skills
Collaboration
Communication
Critical thinking
Creativity
Leadership

Self management
Social responsibility

CAREER KNOWLEDGE
& TRANSITION SKILLS

=

Showcasing skills
and qualifications
Developing a
presence on social
media

* Interview skills

CV writing




Why are our learners learning English?

© o
Pearson :

The Global
Learner
Sul'v -k

August 2020

https://www.pearson.com/content/dam/one-dot-com/one-dot-com/global/Files/news/gls/Pearson Global-Learners-Survey 2020 FINAL.pdf
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English is the gateway to

Hewm Irparsire b B fer ypae 16 ba Puard I8 Ergllih? Viey = sari kit 1R
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Why is it impaortant for you to know English?
It's a critical skill for...

(Asked amang nen-English spaaking countries and
raspondents wha think English fluancy is impartant)

Communicating with collaagues and custorners
around the world,

Being able to work for intarnational companies.

Eeing able to travel fresly,

Remaining employable in 8 difficuls econemy.

ng in glokal entertainmant
&5, ATC.).

Kaaping my currant job.

Being seen as being aducated,

Studying In my country.

Canada

£

Brazil

China




CORE ACADEMIC
COMPETENCIES

General
competency in
English as a
foreign
language

Productivity competencies

Skills, knowledge and attributes that make individuals
productive in the workplace

ESP

General
Business
English
language skills

English language

PERSONAL & SOCIAL

CAPABILITIES

.....................................

« 21stCentury
Skills

Traditional competencies

Enable individuals to secure employment
and make progress in employment

 omm—

CAREER KNOWLEDGE

-

» Writing a CV

» Letter of
application

* Interviewing

& TRANSITION SKILLS

17



Employees lack confidence in their English

R, Q=

92% of employees said 7% of employees think
that English was important they can communicate
for their job effectively at work

Research carried out by Pearson and LinkedIn: 2015

18



CEFR and Global Scale of English (GSE)

» mainly focussed on general English with limited
reference to work and study

» developed for adult and young adult learners — never
iIntended for Young Learners

» 60%+ of Can Do statements focus on Speaking

» wide levels that take many hours to master — so
difficult to show regular progress is being made

» difficult for teachers to use in their day-to-day
teaching and testing — CEFR Can Do statements need
to be adapted to create lesson objectives

** * **
. CEFR

COMMON EUROPEAN

* FRAMEWORK *
* 4 K

A\

Global
Scale of
English

Fast-track your progress

19



GSE Learning Objectives

pearsonenglish.com/gse

20


pearsonenglish.com/gse

Creating a language framework for the workplace

» mainly focussed on general English with limited
reference to work and study

» developed for adult and young adult learners —
never intended for Young Learners

» 60%+ of Can Do statements focus on Speaking

» wide levels that take many hours to master — so
difficult to show regular progress is being made

» difficult for teachers to use in their day-to-day
teaching and testing — CEFR Can Do statements
need to be adapted to create lesson objectives

21



GSE for Professional English

GSE 51-58/B1(+): Speaking CCCCJ)R'\:;\ECTI;ZEI:I%C \

51 Can make a complaint. (C)

s Can give a simple presentation on a work-re

ated topic. (P)

B8 Can ask questions about professional experience. (P)

Can report the opinions of others, using simple language. (P)

EE8) Can answer questions about professional experience. (P)

Can briefly give reasons and explanations for opinions, plans and actions. (C)

Can express opinions and react to practical suggestions of where to go, what to do, etc. (Ca)
CAREER KNOWLEDGE Can express and respond to feelings (e.g. surprise, happiness, interest, indifference). (C)
& TRANSITION SKILLS

Can respond to opinions expressed by others. (Wa)

B8 Can signal agreement in a simple negotiation using fixed expressions. (P)

ated pnone conversation us Ng polite

Can carry out a work-re xed expressions. (P)

9 Can express hopes for the future using a range of fixed expressions. (CJa)
Can give information in a job interview about job history. (P)

- fi—

Can express opinions as regards possible solutions, giving brief reasons and explanations. (Ca)

B8 Can ask questions about someone's professional experience. (P)




GSE Teacher Toolkit

. .
FlnaIISt vocabulary and coursebook recommendations all

Innovation in pe GSE and CEF
Toacher A mapped to the GSE and CEFR

Choose category °

Learning Objectives

wWho are you teaching? o

GSE Teacher Toolkit

Let the Global Scale of English (GSE) save you time
and improve the quality and relevance of your
English classes. The GSE Teacher Toolkit makes it

quick and easy to find learning objectives, grammar, Play Overview

Choose a range on the GSE / CEFR ©

10 22 30 36 13 1 5 67 76 85 920
©
Q
Show results

https://www.english.com/gse/teacher-toolkit/user/lo

23
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GSE - Connected English Learning Programme

>

Scale of

English

Fast-track your progre

@ Pearson Assess
PTE Academic ? - |:|:UG|Oba|

>/ \’
Repair Check 1‘\( )ﬁ "
VERSANT
Monitor progress

D
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CORE ACADEMIC
COMPETENCIES

General
competency in
English as a
foreign
language

Productivity competencies

Skills, knowledge and attributes that make individuals
productive in the workplace

r———  ——

English language

OCCUPATIONAL
COMPETENCIES

..............................

ESP

General
Business
English
language skills

Traditional competencies

Enable individuals to secure employment
and make progress in employment

PERSONAL & SOCIAL

CAPABILITIES

« 215t Century
Skills

CAREER KNOWLEDGE

& TRANSITION SKILLS

@.

Writing a CV
Letter of
application
Interviewing



Power Skills

@ Pearson Our company Our purpose & ESG performance Investors Insights Media Careers Q UK v

HOME INSIGHTS > THEPEARSON SKILLS OUTLOOK - POWER SKILLS

The Pearson Skills Outlook -
Power Skills

Plc.Pearson.com/en-GB/insights/pearson-skills-outlokk-powerskills



Key findings for Canada - 2022

g Communication Skills

Customer Service
2022

The top 10 most in-demand
skills currently are: Leadership

90% @

9/10 are human skills

Attention to Detail

Organisational Skills
Collaboration Teamwork
Self-sufficiency

Problem Solving Operational Reporting

OJGJOJOJ0,

The top three ‘trending skills'

H (rising most quickly in demand) are:

+ Operational Reporting
« Verbal Communication Skills
«  Microsoft Excel



Key findings for Canada - 2026

Personal Learning
& Mastery

Collaboration

Looking ahead

Achievement Focus
The top 10 skills needing

most improvement to meet Customer Focus
the demands of the country’s

economy by 2026 are: Agility

Of the top 10 power skills likely to need
most development to meet 2026 demands:

N\
20% .7

2/10 relate to leadership skills

-~

{ )

6/10 relate to relationship

building skills

GEPE®EO®

People Management

Communication

Cultural &
Social Intelligence

Emotional Intelligence

Direction & Purpose
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© Skills for Today: s
Q Pearson What We Know about Teaching = >

Pearson and Assessing Leadership | 4
Skills for Skills for <
Today: - Today:
What We Know about What We K”9W
Teaching and Assessing \ about Teaching

Collaboration I\ and Assessing
' y Critical Thinking

P Skills for Today:

Pearson K What We Know about Teaching
and Assessing Communication

© Skills for Today:
Pearson What We Know about Teaching
and Assessing Self-Management

Skills for
Today:
What We Know

about Teaching and
Assessing Creativity

https://blog.pearsoninternationalschools.com/employability-skills-what-makes-us-employable/



https://blog.pearsoninternationalschools.com/employability-skills-what-makes-us-employable/

Teaching Future Skills: what the research says

» Future skills need to be explicitly taught — you cannot assume they will simply be
“‘picked up” along the way

Start young! These skills take many years to master
Future skills are taught most effectively within the context of teaching other subjects
Timely feedback on performance is one of the most effective ways to teach future skills

Raise the profile of these skills — tell students which of the skills they are practising

vV ¥V V V V

Set up tasks which require students to use Future Skills
» Group tasks (Collaboration)

» Researching a topic (Critical Thinking)

» Sharing their own ideas (Communication)

» Suggestion solutions to a problem (Creativity)



Teaching Future Skills: alongside English

Create guidelines on “what good looks like” - and share this with students

Get students to self-evaluate/peer-evaluate against success criteria for these skills —
pointing out things that were good and things that could be improved

» Provide students with the language they need eg. to collaborate:
» So what you’re saying is..... (Active Listening: Checking understanding)
» I'd like to hear what Sue has to say... (Inviting others to give their opinion)
» I'm not sure | entirely agree with you there... (polite disagreement)
>

Can | just make a quick point... (polite interruption)



Conflict resolution

INVERSATION MODEL | Read and listen
really have to get in shape! Any suggestions?

B: What kind of exercise appeals to you?
A- Lot me think ... Well, | like outdoor activities.

fou could play tennis or basketball. Thase are
pretty strenuous.

Connectivity

FOUNDATIONS

Social language
Use “To tell you >~
the truth” to soften 3

a statement of P

ou can do those every day. -

wih Oxire Practos ard App




Social responsibility

Unit1 | Lesson B

READING

4 A Workn groups of three. Student A: Read text A on this
page. Student B: Read text B on page 146. Student C:
Read text C on page 148.

8 Complete the table with Information from your text.

Who Is the text
about? Where?

What Is thelr job?
What do they do for
other pecple?

Why do they do It?

Do they runan
organisation?

What do they say
about what they 0o?

5 A Use your notes to tell the other students In your group
about your text. Complete the table for the other
two texts.

B Inyour groups, discuss the questions.

1 Wnat do you think the three people enjoy about
what they do?
2 Which person 6o you admire the most? Why?

C Find words or phrases in bold In your text to match the
meanings (1-5).
1 aUst showing how much you have to pay
2 behaviour that shows you care for and want to help
others

3 the money that someone earns or recelves regularty
4 to become popular
5 to 6o something o you can be certain of the result

FUTURE SKILLS

Social responsibility

The media often gescribes people ke Lou, Zeal
and James as good people or heroes. Define a good

person. Are the people In the texts good people?
Which famous people do you think are good? Wny?

Lou Ridsdale loves gardening. In & small
space next to her home in Ballarat, Australia.
she grows vegetables. One day, she heard
about a man in Los Angeles who grew food
to share with the community. He belonged to
an organisation called Food is Free. Ridsdale
saw that she had more vegetables than she
needed and decided to give them away, like
the man in Los Angeles.

In Ballarat, just 6.4 percent of people eat the

recommended amount of vegetables A lot of

people in the city have low incomes and the
ity has many problems connected to what

of afordable food and lac

FUTURE SKILLS
Social responsibility

The medla often describes people Uke Lou, Zeal
and James as good people or heroes. Define a good
persan. Are the people In the texts good people?

‘Whikch famou

people do you think are g

d? Why?

3" EDITION

Student’s Book and eBook
wn Online Practice




Future Skills for Adult Learners

FUTURE SKILLS
Leadership

When you make a decision in a group or team it ic

important to listen to different ideas and opil
before you decide what to do.

Talk to a partner about a time when you liste
other people before you made a decision. Ho
their ideas and opinions help you?

FUTURE SKILLS
Critical thinking
When you read news stories, it is important to thi

about whether they are true or fake. Before you s
a news story, you should:

+ look at the source and author of the article to see if
you can trust them.

« read the whole article, not only the headline.

« check if the same news story is in other news sites
that you trust

» check some of the facts in the article, e.g. the
names of experts.

Do you use any of these strategies when you access
the news? Which ones? What else do you do?

FUTURE SKILLS
Communication

Communication is about more than
what you say. You can communicate
feelings such as enthusiasm through your
intonation, facial expression and gestures.

What kind of intonation,"
and gestures do you thin
show that you are enthus | Creativity

FUTURE SKILLS
Self-management

When you record new vocabulary, it is important

to record the meaning and also extra information
that will help you use the word in the future, e.g. the
pronunciation.

What information do you record when you note down
new vocabulary? What other information would it be
useful to record?

Creativity can be useful for language
learning. Visualising new vocabulary,
drawing pictures and creating interesting
or unusual sentences or stories with new

language are all ways that can help fix
the language in your mind. Can you think
of other creative ideas for language
learning? With a partner, write a list of
creative ways to learn English.

Student’s Book and eBook
wn Online Practice




Social & Emotional Learning for Pre-Primary Learners
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Teaching English skills

Teacher’s notes:

Ss work in small groups and decide where to
eat lunch/dinner. Monitor and make notes on
Ss’ language use for later feedback.

In the group discussion, did they...?

O Use the grammar from the unit (noun
phrases)

O Use vocabulary from the unit (eating
out)

Make a note of any errors to go through after
the activity has ended.

~ ] l.‘
Bouchon B A Ya ./l(l/(.l(/( /,_I/l)l.ndm“
e —— ‘

R

“4 ) —,'a.. ,e

10 workingroups. You're going to decide where to eat
lunch/dinner. First, work on your own and:

1 think of at least two places you could suggest. Write
down how you would define them and why you think
they are good.

0T one or two places that you woulll
they were suggested and why.
think about the language you could use from this

Useful phrases
What does everyone fancy?
How/What about (a pizza)?

Let’s go to (that Turkish restaurant).
Sounds good.
I'd prefer somewhere else, if no one else minds.




Teaching Future skills

Teacher’s Notes

In the group discussion activity, did you see

evidence of:

O Active Listening (checking for
understanding)

O  Polite interruption

O Asking others for their opinions

O Inviting others into the discussion

~ ] l.‘
Bouchon o Ya Traboule & /,_UUHZ‘[“\«-
e S i

R

“4 ) —,'a.. ,e

10 workingroups. You're going to decide where to eat

lunch/dinner. First, work on your own and:

1 think of at least two places you could suggest. Write
down how you would define them and why you think

= - q00d.

2 think of one or two places that you wouldn't go 0
they were suggested and why.

3 think about the language you could use from this
lesson.

Useful phrases

What does everyone fancy?
How/What about (a pizza)?

Let’s go to (that Turkish restaurant).

Sounds good.
d prefer somewhere else, if no one else g4







The challenge of measuring soft skills

The primary roadblock is that we often have different
definitions of what soft skills look like, and we usually don't
share those definitions with each other inside organizations to
Improve clarity. Before attempting to measure soft skills, you
need to establish a shared definition of each skill, as well as
clearly delineated behaviors that indicate when that skill
has been mastered.

Dr. Amy Dufrane The challenge of measuring soft skills in TLNT
(www.tInt.com) 10 May 2021



http://www.tlnt.com/
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Communication:

Skill Development

Framework
Critical Thinking:
Skill Development
Framework

A Framework for Future
Skills Development

g Self-Management: » Draft progressions created based on

Skill Development

Framework . e literature reviews

Social Responsibility . .
Skill Development » Review by external experts in

Framework

educational psychology, learning
deign, learning research

» Experts from different regions of the
world (to mitigate issues of cultural
bias/ differences): US, Norway,

Leadership: o Singapore

Skill Developme
Framework

Collaboration: » Review by internal experts from

Skill Development

Framework product development




Collaboration

The process of working together to achieve shared goals through
coordination and interdependence

=N
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Engaging with ideas Interpersonal communication Task management



Collaboration

Sub-Skills

Engaging with ideas

Interpersonal communication

Task management

Listening and building on ideas

Engaging in group dialogue argu#fd differing ideas or
opIMres

Building consensus

Receiving and giving feedback
Using norms for group communication

Managing work responsibilities within a group
Making progress on group work
Managing setbacks and challenges on group work




Collaboration: Listening and building on ideas

Practises active listening to understand a speaker’s point of view

Listens without interrupting or interrupts productively

1.

2

3. Elaborates on the ideas of others

4. Summarizes multiple ideas to synthesize into a new or improved idea
5

Contributes ideas to the group



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively

5. Contributes ideas to the group



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively
5. Contributes ideas to the group

1. Practises active listening to understand a speaker’s point of view



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively
5. Contributes ideas to the group
1. Practises active listening to understand a speaker’s point of view

3. Elaborates on the ideas of others



Collaboration: Listening and building on ideas

2. Listens without interrupting or interrupts productively

5. Contributes ideas to the group

1. Practises active listening to understand a speaker’s point of view
3. Elaborates on the ideas of others

4. Summarizes multiple ideas to synthesize into a new or improved idea



Collaboration: Skill Development Framework

®@OO000 L] JeoJele L1 1 Jele) 00000 00000
Emerging Basic Intermediate Advanced Mastery

Listening and Building on Ideas

Listens without Contributes ideas Practices active listening Extends an idea from the group Identifies clusters
interrupting to the group. in order to understand conversation to work towards a of ideas shared by others
or interrupts a speaker’s point of view. shared goal. in the group.

roductively. . . . ey
P y Responds te and contributes Elaborates on the ideas of others Summarizes multiple ideas
additional / different ideas to during a sustained conversation. to synthesize into a new or

the group conversation. improved idea.

25134



Teaching Future Skills

Teacher’s Notes

In the group discussion activity, did you see

evidence of:

O Active Listening (checking for
understanding)

O  Polite interruption

O Asking others for their opinions

O Inviting others into the discussion

~ ] l.‘
Bouchon o Ya Traboule & /,_UUHZ‘[“\«-
e S i

R

“4 ) —,'a.. ,e

10 workingroups. You're going to decide where to eat

lunch/dinner. First, work on your own and:

1 think of at least two places you could suggest. Write
down how you would define them and why you think

= - q00d.

2 think of one or two places that you wouldn't go 0
they were suggested and why.

3 think about the language you could use from this
lesson.

Useful phrases

What does everyone fancy?
How/What about (a pizza)?

Let’s go to (that Turkish restaurant).

Sounds good.
d prefer somewhere else, if no one else g4




Collaboration: Observation checklist

Sub-Skill

The set of strategies people use to share, negotiate, and examine . .
claims and ideas, and to reconcile different perspectives, values, CO I I abo ration c h ecC kI ISt

Engaging With Ideas opinicns, or priorities

In the group discussion activity, did

Pre-Skill L o L 2 1 I8l L 1 1 1 18 )
Foundations Emerging i Intermediate Advanced ) yOU see eVIdenCG Of grOUp memberS
oty for verbal | ooine ndBuilding of 2e2 O Listening without interrupting or
d’"r"n‘mk: e i outes o i | interrupting politely
rezpc-rndt.r:n - - . - i . - o o -
questions. achionat ' " amhesaeimoanes Q Contributing ideas

O Effectively expressing their own

opinions
O  Asking others for their opinions

O Identifying differences in opinions
within the group

Building Consensus

v or
upporting




Critical thinking: assessment rubric

Sub-Skill

Create

*0000
Emerging

Stabes a position or claim,
supported by at least one
relevant reason or relavant
piece of evidence.

Identifies at least ane
relevant solution to a specific
problem.

Identifies a hypothesis to
explain observed facts or a
specific phenomenon.

Supports opinions with multiple
reszons or pieces of evidence.
Explainz why specific evidence
SUppOrts 3 given point.
Constructs extended arguments
that appeal to specific avidenos.

|dentifies several possible solutions

for a specific problem.

|dentifies a prediction from a ghven
hypothesis (2.g., the seads planted

near a light source will grow more).

Proposes simples tests o
erermine whether a prediction is
true.

[ 1 1 1ol
Intermediate

Composing Arguments

Composss arguments that are
well suppored by evidence and
incorparate legical reasoning.

S -
pieces of evidence relate to one
another and support an owverall
argument.

Uzaz =tranegies 1o guide solution
EE=neration processes.

Testing Hypotheses

Follows protocels with established
procedures 1o gather evidence
about a prediction.

Determines whether experiment
results do or do not support a
hypothesis.

The ability to create or justify something using
reasoning and/or evidence.

L 1 1 1 18
Advanced

Generating Sclutions (Problem Solving)

Uses o
to supy|
unigque
ideas.

Propos
proced
aviden
Contro
[eg.tr
varizhbl
axperit
Uzez e
hypott

Sub-Skill

Accumulate and h

*C0O00
Emerging

Observes and notices
inconsistencies,
disagreements, problams,

something that i=n't working,

[

Attemnpts to understand the
cause of inconsistencies,
dizagreements, proolems,

something that i=n't working.

8L,

Find= at lesst one reason to
Support & given point.
|dentifies basic gueztons
that can drive evidence
collection.

\Uszes strategies (=g
searching fior keywords) to
collact infarmation.

Identify

|dentifies a problem to solve.

Azks basic questions that can help
to undersiand a problem and its
causes beter.

Activity Prompt:

Research the market for a particular consumer good and use
that research to propose a data-driven response addressing
the impact of Covid.

Rubric:

Critical thinking

No evidence

No evidence of guestion and analysis of the decision process, data, information, or
avidence base. Acceptance of inputs at face value. No evidence of new sources of
information being sought.

Developing

Some evidence of questioning and critiquing of the decision process and inputs, Some
effort put into finding new sources of inputs.

Intermediate

Well-defined questioning and critiquing moving towards new arguments and positions
on the decision process and evidence base.

Advanced

Clearly defined questioning and critiquing with fully developed arguments and
positions on the decision process and evidence base.

Uses evidence to find several
ME350ME 10 SUPPCrT a given point.

Develops at lesst one research
question to guide the collection of
evidance.

Collect= evidence using concepts or
Categories to organize their search.

Collecting Evidence

Identifies which of multiple
posEible research guestions is
best suited o gathering relevant

U=ez understanding of a discipline
to direct and organize evidence
colleciiog

Uses nuanced understanding
of a discipline in order to
decide when a ‘collection of

. 1 . sides ‘s g i
Collects information, in evidznceis sufficien

considerable detail and nuance,
rom a variety of sources.

Seeks outand conziders
evidence that represents
{e.g.. sorting by evidence typs or alternative perspectives.
obzervable chnaracteriztics).

s wWinell g e
represenis aliermative persnectives.




Future Skills: Resources

@ Pearson Study&Teach v  Explore Subjects v Learn & Engage v What can we help you find? Q T @ ( signin

Evidence about learning

Evidence about
learning

Discovering what works, how, and why

Learning for
employability

Evidence tells us which skills and capabilities employers
value, even as the world of work continues to change. Our
Skill Development Frameworks support learning experiences
that focus on employability.

D Collaboration

www.pearson.com/en-gb/efficacy/learning-evidence.html#evidence-career



Employability skills: short course

@Pm

Step ’ Step

Student's Book « eBook

4'

HiXHg

Online self-study course (18 hours)

Blended course with in-class
activities (+ 14 hours)

Focus on Employability Skills +
language development

Alighed to GSE and Employability
Frameworks

End of level assessment — students
achieving 80% or higher receive a
digital badge

@

Pearson

Step Up A2+

IGSE 34-43
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Employability skills and English

Include soft skills in the ELT classroom
Start young! These skills take many years to master

Raise the profile of soft skills — let the students know what they are and why they are
Important

Give feedback — positive and areas for improvement

Model the skills yourself

Teach the necessary language that allows learners to demonstrate soft skills
Include activities that give learners the chance to practise soft skills

Share the criteria outlining what “good” looks like
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