


In a perfect world all exceptional students would come to
class with their own personal instruction manual, including
their personal history.

Exceptional international students tend to arrive without any
documentation and without any disclosure that they may
have diverse learning needs.

Why are exceptional international students not easily identified and

accommodated? Q



Literacy in first language
Language learning
Culture

Physiology

Trauma

Neurodiversity

Multiple Intelligence
and/or Learning Style
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Nature
Smart
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https://openoregon.pressbooks.pub/collegereading/chapter/lesson-1-6-on-howard-gardners-multiple-intelligences-theory/



https://openoregon.pressbooks.pub/collegereading/chapter/lesson-1-6-on-howard-gardners-multiple-intelligences-theory/
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Styles
Aural WVerbal

Physical

https://www.learning-styles-online.com/ overvieuh



https://www.learning-styles-online.com/overview/

 What are they good at?

 What do they enjoy?
* What do they dislike? - T
+ Are they literate in their first language? = ===
 What is their story?

=

If they trust you, they will show you who they are!




e Culture

e Stigma & shame

 Unaware there is support available if they ask for it

* Undiagnosed and don’t know why they are struggling
* Fear of being even more disenfranchised or bullied

= °* |t may be easier too be perceived as lazy or unwilling,
/ than to be perceived as unable.

o



No Vulnerability = No Learning

True or False?

/ Why?

So how can we encourage students to be vulnerable with us?

o



1. A trustworthy and empathetic teacher
2. A safe and inclusive classroom environment

Diversity is being invited to the party;
inclusion is being asked to dance.

Verna Myers

If either of the above are missing, it will be next to impossible for students
with diverse learning needs to feel safe enough to share who they really
are and what they need from us to be successful.




Sympathy vs Empathy

https://www.youtube.com/watch?v=1Evwqu369Jw&list=PL5vcxUee3wa267x-0OcXMKed420wqU3bZaC&index=6



https://www.youtube.com/watch?v=1Evwgu369Jw&list=PL5vcxUee3wa2G7x-OcXMKe420wqU3bZaC&index=6

“We cannot downplay students’ need to feel safe and valued in the
classroom.” Zaretta Hammond, 2015

1. Pronounce student names correctly and don’t assign them new
names if you can't

2. Get to know what students love and value
3. Seek to understand their culture beyond heroes and holidays

, Shallow versus deep culture
Singer,T.W.(2018). EL Excellence Everyday. CA: Corwin. h



You start with little things over time. | share more with you, the more you honor
the sharing. You share with people who have earned the trust to hear your
story. Your story is a privilege to hear. Brene Brown (Netflix Special)

Teachers must model vulnerability first in order for students to begin to let down

their walls and show who they really are.
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Something is going on with this student...?
* Not progressing or behaving like the others in the class

What is the problem?
* Language
* Have they been placed in the wrong level?
* Are their any red flags when they interact in their first language?

* Literacy

, e Can they read and write in their first language
/ * Culture

* Maybe this is normal behavior where they come from?

e Exceptionality
* Do they have diverse learning needs?



 Emotional/Behavioural
* Anxiety, Depression, Bipolar
* Post Traumatic Stress Disorder
« ADD/ADHD
* Learning Disability
e Autism Spectrum Disorder/ Asperger’s Syndrome
* Physical
* Traumatic brain injury

* Hard of hearing n




When a student first begins to exhibit anxiety, apathy, aggression or
seems to get stuck in terms of not progressing along with their
classmates, find a quiet, private time to ask them about it and begin

taking notes and mention it to your supervisor.

=

*Be sure you keep the BC Freedom of Information and Protection of Privacy Act
(FOIPPA) in mind as your notes could be seen later by the student and family ~



Assessment of Lagging SkKills and Unsolved Problems (ALSUP)

1.
2.

3.
4.

=

Write down your observations

Ask other teachers who teach the same student to write down
their observations

Collect the data and look for similarities or patterns

If you can, talk to someone you trust from the same culture and
ask them to observe and engage with the student in their first
language. Do they notice anything different about the student?

o



v
INSTRUCTIONS: The ALSUP is intended for use as a discussion guide rather than as a freestanding check-list or rating scale. It should be
used to identify specific lagging skills and unsolved problems that pertain o a particular child or adolescent.

If a lagging skill applies, check it off and then (before moving on to the next lagging skill) identify the specific expectations the child is
having difficulty rmeeting in association with that lagging skill {unsclved problems). A non-exhaustive list of sample unsolved problems is
shown at the bottom of the page.

LAGGING SKILLS UNSOLVED PROBLEMS

Difficulty handling transitions, shifting from one mindset or task
to another

Difficulty doing things in a logical sequence or prescribed order

Difficulty persisting on challenging or tedious tasks
Poor sense af time

Difficulty rmaintaining focus

Difficulty considering the likely cutcomes or consequences of
actions {impulsive)

N I R R By N

Difficulty considering a range of solutions to a problem

Difficulty expressing concerns, needs, or thowghts in words

Difficulty managing ernctional response to frustration so as to
think rationally

Chromic irritability andsor anxiety significantly impede capacity
for problem-salving or helghten frustration

Difficulty seeing “grays”™/ooncrete, literal, black & white, thinking
Difficulty deviating frorn rules, routine
Difficulty handling unpredictability, amibiguity, uncertainty, novelty

Difficulty shifting from original idea, plan, or solution

Difficulty taking into account situational factors that would
suggest the nead to adjust a plan of action

Inflexible. inaccurate interpretations/cognitive distortions or
biases (e.g., "Everyoneg’s out to get me.” "Nobody likes me,”
““ou always blame me, “It's not fair” "I'm stupid™)

Difficulty attending to or accurately interpreting social cues/
poor perception of social nuances

Difficulty starting conversations, entering groups, connecting
with peopledlacking other basic social skils

[ N N N E N e

:l Difficulty seaking attention in appropriate ways

https://www.livesinthebalance.org/sites/default/files/ALSUP216.pdf



https://www.livesinthebalance.org/sites/default/files/ALSUP216.pdf

The staff member with the closest relationship to the student

S

nould meet with the student one on one for the first meeting to

discuss their lagging skills and unsolved problems. Ask them what

{

ney think is going on and what the solution might be? Don’t

overwhelm the student with too many people or you may cause
them to feel shame and shut them down before you even begin.

ﬁthejcan’t resolve the issue, then ask permission to invite

someone else into the conversation to see if they can bring in some

N

ew resources to help. Form and bring in another member of the
school based team.



If lagg %skllls and unsolved problems are identified and it is
agreed at the student may be at risk, a school-based team

should be formed.

|deally, the team should include:

* All teachers who work directly with the student

* First language support team member
/ * Students’ advisor

* Director or Principal

o



Always begin every meeting highlighting the students strengths and
positive qualities.

If you can’t think of any, refer to Armstrong’s Neurodiversity
Strengths Inventory, available online.

=
o



Meeting with

Student
N S
7N 7N 7N
Send for Referral Problem Solved Refuses Testing
D g NS N~
7N

’ RN
Accommdate/Adapt _ student continues
or Modify Program to struggle



The odds are that you will have students in your class that are either
refusing testing, waiting for testing, or have already been tested and
need to be helped to succeed but not enough resources are
available to give them the help that they need. You may have others
who are barely coping for now and will soon begin to show signs of
academic distress.

Realistically, what can we do for all of these students who are in

your classes and need help now? Q



Private Language Schools are required to
accommodate all students as much as possible
without causing undue financial hardship to the

program and without compromising the academic
integrity of the program.

=

o



EQUALITY
vs. EQUITY

https://wehearyou.acecqa.qgov.au/taqg/inclusion/



https://wehearyou.acecqa.gov.au/tag/inclusion/
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Equality doesn’t mean




Universal Design for Learning

Universal Design for Learning (UDL) is a framework of instructional
approaches that recognizes and accommodates varied learning styles.
It provides learning activities that expand students’ opportunities for
acquiring information and demonstrating learning, as well as for
enhancing social participation and inclusion.

The driver for universal design is the philosophy of proactively

ddressing needs. Universal Design for Learning is integrated into
/r)egular instructional planning as a mechanism to make diversity the
norm. It provides support for all students and motivates through the
element of choice.




Access

Build

Internal ize

Provide multiple means of

Engagement

e
Affective Networks L
The “WHY" of Learning

Provide options for
Recruiting Interest

» Optimize individual cholce and autonomy
= Optimize refevance, value, and authenticity
= Minimire threats and disiractions

Provide options for
Sustaining Effort & Persistence

* Heighten salience of goals and objectives

» Vary demands and resources to optimize challenge
« Foster collaboration and community

» Increase mastery-onented feedback

Provide options for
Self Regulation

* Promote expectations and beliefs that
optimize mothation

» Facilitate personal coping skills and strategies

= Develop self-assessment and reflection

Expert learners who are...

Provide multiple means of

Representation

Recognition Metworks
The “WHAT" of Learning

Provide options for
Perception

» Offer ways of customizing the display of information
» Offer alternatives for auditory information
» Offer alternatives for visual information

Provide options for
Language & Symbols

* Clarify vocabulary and symbols

* Clarify syntax and structure

+ Support decoding of tewt, mathematical notation,
and symbals

* Promeote understanding Jcross languages

* |Bustrate through multiple media

Provide options for
Comprehension

+ Activate or supply background knowledge

« Highlight patterns, critical features, big ideas,
and relationships

» Guide information processing and wsualization

» Maximize transfer and generalization

Provide multiple means of

Action & Expression

The "HOW™ of Learning

Provide options for
Physical Action

= Wary the methaods for response and navigation
= Diptimize access to tools and assistive technologies

Provide options for
Expression & Communication

* Use multiple media for communication

= Lse multiple tools for construction and compasiton

* Build fluencies with graduated levels of support for
practice and performance

Provide options for

Executive Functions

= Guide appropriate goal-setting

* Support planning and strategy development

= Facilitate managing information and resources
» Enhance capacity for monitoring progress

Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

Strategic Notworks Eie



http://udlguidelines.cast.org/
http://udlguidelines.cast.org/

UDL

Universal
Design of
Learning

INSPIRED BY A PUBLIC SCHOOL STUDENT WITH DISABILITIES

COULD YOU
PLEASE
SHOVEL THE
RAMP?

KIDS ARE WAITING TO
USE THE STAIRS.
WHEN | GET THROUGH
SHOVELING THEM OFF,
THEN | WILL CLEAR
THE RAMP FOR YOU,

YOU SHOVEL THE
RAMP, WE CAN
ALL GET IN!

© 2002 MICHAEL F. GIANGRECO, ILLUSTRATION BY KEVIN RUELLE

PEYTRAL PUBLICATIONS, INC, 952.949.8707 WWW.PEYTRAL.COM



https://everydayfeminism.com/2014/09/equality-is-not-enough/
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https://www.youtube.com/watch?v


https://www.youtube.com/watch?v=Krec84KwbHE

Build choices for all students into lesson plans

Choices should not diminish the academic integrity of the lesson

Students will choose how to adapt their learning to maximize their strengths and
diminish their weaknesses.

Examples:
* Word processing versus handwriting

e Say it versus writing it

/ * Hear it versus reading it
* Draw it or act it out versus writing or saying it
e Collaborate or work alone
* Record it versus saying it Q



EQUALITY EQUITY

https://everydayfeminism.com/2014/09/equality-is-not-enough/



https://everydayfeminism.com/2014/09/equality-is-not-enough/
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Workshop Resources

Youtube:

Brene Brown on Youtube

Shelley Moore on Youtube Head . Heart . Hand
Socele: suep@twu.ca

ALSUP

Armstrong’s Neurodiversity Strengths
Universal Design for Learning

Hand Outs:

Best Practice Guidelines

Generic Accessibility Policy



mailto:suep@twu.ca

